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Chapter I: Student / Community Profile 

STUDENT/COMMUNITY PROFILE 

Santa Maria High School, with approximately  students, is one of the three 
comprehensive high schools that with a continuation school make up the Santa Maria 
Joint Union High School District on the Central Coast of California at the northern 
edge of Santa Barbara County. e district draws from six feeder elementary districts, 
most with high minority enrollment and many English learners. 

Santa Maria, a city of ,, sits in an area of ,, relatively isolated from 
large urban communities and services. It is home to Allan Hancock College, a public 
community college, and about an hour from California Poly, San Luis Obispo, and 
UCSB. About  of the area population is Hispanic. In the area from which the 
school draws all it students, the . level of poverty and the . of adults with 
high school diplomas are both significantly above the state average. e opening of 
Pioneer Valley High School in  shifted the student population of Santa Maria 
High School since the elementary schools in the area’s higher economic areas now 
feed into Pioneer Valley. e school population remains stable; the transiency rate 
has decreased slowly but steadily since  and now stands at .  

e school revised its published schoolwide learning outcomes in December . 

SCHOOL WIDE LEARNE R OUTC OMES  
 A Saint is: 

S uccessful critical thinker 
A cademic achiever 
I nnovative problem solver 

N oble citizen 
T echnology savvy  

At the start of the - school year, the school developed a new mission 
statement: 

e Santa Maria High School mission is to provide a quality education for all students 
by promoting literacy, higher order thinking, personal accountability and social 
responsibility. 

  



and a new vision statement: 

Inspiring all students to be life-long learners who can determine their own success 

Site administration and staff established goals that support the district’s approved 
goals.  

A comparison of - data from the district’s schools shows a higher APSI 
base than would normally be expected: 
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e school’s last full WASC review, in , resulted in a six-year status with a 
revisit in  that reaffirmed the status. 

The Campus and Communities 

e school is now safe, clean, and orderly with a positive and nurturing learning 
environment. Seven security officers rotate duties from : a.m. to  p.m. A School 
Resource Officer and a Santa Barbara County Probation Officer are on campus 
during the week. During the  - school year a tardy sweep campaign, an ID 
campaign, and a school-only hats campaign were all implemented to promote an 
academic culture. A ‘Zero Tolerance’ policy for acts of violence results in suspension 
and referral to the School Resource Officer and probation officer. 

e school runs on a “three by three block divided into four terms.” e schedule 
has three main ‘blocks’ of  minutes of instructional time. Students complete most 
year-long courses in one semester. An early morning “A Block” and an afternoon “Z 
Block” run on a year-long traditional plan. Some programs follow a different schedule, 
most notably the Freshman Academy, which retains the block bell schedule but has 
students in year-long courses. 

Campus renovation since  has included new bleachers, track, turf, and 
landscaping on the athletic field; extensive renovation of the Learning Center; 
installation of  new portable classrooms and a computer lab; resurfacing of the gym 
floor; asbestos removal; roof replacement in the s area; acoustical improvements to 
the band rooms; landscaping; installation of an outdoor eating area; upgrading the 
softball field; and installation of the swim complex with concession stand and 
restrooms. Additionally, the student service areas have been reorganized and 
consolidated to keep related services together. Proposed projects for - and 
- include the possible addition of eight permanent classrooms and the 
renovation of the historic auditorium. Students and staff have responded well to 
disruptions resulting from current construction. 

Technology enhancements include a new computing lab and upgrading a room for 
credit recovery and reading improvement classes. Computer graphics classes meet in a 

  



well-equipped lab. Some business classes work with software three to four generations 
behind current releases. A five-year technology plan is in place but seeking funding. 

A concerted effort to increase parent involvement has yielded results. Participation 
in eight different activities for parents rose an average of  from - to -
, led by Freshman Orientation with a  increase. 

e school provides a variety of extra-curricular activities including 
 interscholastic sports teams and  clubs ranging from foreign language and 
agriculture to engineering and car racing, Students have opportunities to volunteer 
provided by the community and by e American Red Cross. 

Student Test Performance Data 

Since  the state test scores of the school’s subgroups have increased nearly 
. e Hispanic and economically disadvantaged subgroups have risen by , 
English learners by , and students with disabilities by a more modest . Scores 
dipped sharply in  but recovered in  and continued to rise in . e 
scores of students with disabilities rose sharply in  but have declined slowly since 
then. 

Subgroup N in 
 Significant  

(Growth) 
 

(Base) Change  
change 

SMHS   —     
Hispanic  Yes     

White  No   — — — 
ED  Yes     
EL  Yes     

Disability  Yes     

Although in the lower rankings compared to the target API, the school ranks in 
the top  of schools with similar demographics. 

API Growth by Subgroup - 
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e school was placed in Program Improvement (PI) in the - school year 
and for the - is in PI . (Retrieved from Data Quest). 
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e school has made a total gain of  points in API improvement over the last 
ten years, and without diluting the array of electives available to students or campus 
activities. e improvements have during three principal changes, numerous assistant 
principal changes, three superintendents, and several restructurings of responsibilities 
and departments.  

 

e annual Average Daily Attendance rate rose from  in - to . in 
-, the highest in the district, although over half the student body had three or 
more unexcused absences in -. Changes in administrative policy and in 
reporting make comparisons of some years unreliable, but since  the suspension 
rate has stabilized at around , mostly for “disruption.” Expulsions are rare. 
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Graduation rates have 
risen noticeably since . 
Growth continues steady 
among migrant, LEP, SED, 
and especially Hispanic 
students. e small 
absolute numbers of 
Special Education students 
makes percentages easily skewed, but the low numbers signal a need for attention. 
Approximately  of graduates meet the application requirements for the University 
of California or the California State Colleges and Universities. 

Advanced Placement enrollment in - was approximately , although  
of those did not sit for the national exams. 

Students develop a four-year plan in their freshman year and review it each year 
with QEIA counselors during their English class. A Freshman Academy began in 
- to build a culture of high expectations, success, and accountability. Success in 
measuring the successes of the Academy has proven elusive, but anecdotal evidence 
from staff, students, and parents alike certify to its accomplishments. 

On California Standards Tests, th grade English scores since  have moved up 
or down only slightly. 

Staff 

Teachers have served an average of  years. One third of the teaching staff has 
masters’ degrees or higher. Another  have bachelor’s degrees plus  or more 
hours of continuing education. Sixty-one percent are certified to work with English 
Language Learners. All teachers are teaching in their fields. Many staff members are 
graduates of the school. Seven certificated counselors serve on staff, most funded 
through the school’s QEIA grant. 

Staff development consists largely of late-start day meetings and training in the 
Common Core. In - three of those days were devoted to wasc preparation, the 
remaining eleven to improving standardized test scores. e seventeen staff 
development days for - are dedicated to collaboration, primarily work on 
pacing guides and assessment (); WASC (); Strategic Schooling from Knox 
Educational Associates (); and unspecified “professional development,” (). 

Findings 

e school has identified twelve achievements since the  WASC full visit. Five 
of those are higher scores on state tests and the resulting rise in the school’s API; one 
is increased participation in SAT and ACT exams. e other six include increases in 
() attendance, () the graduation rate, () the number of students in advanced and 
Advanced Placement classes [although most in AP classes do not sit for the national 
exams], () student reading levels, () credit recovery-assisted graduations, and () the 
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success of freshmen in NOW, a program, that prepares them for high school at the 
end of summer. ese achievements have come in spite of the complete turnovers in 
leadership both at the site and district levels; a decrease in parent education levels; and 
increases in the percentages of Hispanic, special education, English learner, and socio-
economic disadvantaged students. 

In November  the staff voted as the school’s top areas of critical need: 

. Literacy—including study skills, college readiness, positive thinking, and 
problem solving as well as math literacy, computer literacy, and culture literacy. 

. Appropriate placement of students in classes 

. Systematic “follow through” with students earning Ds and Fs 

. School-to-career goals and classes 

. Improved communication among all staff and students. 

 

 

  



Chapter II: Progress Report 

o Comments on the school’s major changes and follow-up process.  
o Discuss how the school through its action plan has accomplished each of the 

critical areas for follow-up, including the impact on student learning.  

Progress on Critical Areas from the last full visit,  

As the staff worked to address the growth areas/critical areas of follow-up, the 
school and its community of learners has changed. Since the last visit by a WASC 
team, these changes have included a  turnover of the superintendent and 
assistant superintendents and of the school administration, rises of approximately 
 in Hispanic and NCLB English language learners, and an increase of over  in 
students identified as socio-economically disadvantaged. 

Emphasis has been on work with students who fall well below grade level in reading 
and mathematics. Professional development time has been used for a variety of 
concerns but the school does not yet have an articulated long-range plan. 

e school shows evidence of great care and on-going maintenance. e safety of 
students and of staff is evident in the presence of security personnel and in a range of 
new and positive standards for dress and behavior. e institution of the new 
standards has produced a clear shift in the atmosphere on campus and has attended to 
problems that made progress in questions of curriculum and instruction at times 
secondary considerations and at other times difficult. 

Since the  visit the school has used Appreciative Inquiry Summit methods to 
develop PLCs, then Strategic Schooling. A Collaboration Methodology Group 
conducted a PLC survey. e Freshman Academy, instituted in  now includes 
half the th-grade class. Since  the school has been operating with a Quality 
Education Investment Act grant and a QEIA consultant. During the current school 
year, the staff has created a new mission statement, a new vision statement, and a new 
set of schoolwide learner outcomes. 

e school used Focus on Learning as the protocol for its last self-study. As a result 
of that self-study and Visiting Committee report, the following six critical areas of 
follow-up were identified. Some have had attention from the school; others remain 
for future efforts. 

  



1. Development of a process to analyze data to ensure academic success and modify 
instruction for all students 

Some teachers are using common formative assessments and benchmarks 
individually; the school is working at developing the skills necessary for departments 
to analyze data on student achievement. 

2. An increase in instructional technology in classrooms for staff and students 

Computer labs were opened in  and in , although those have been 
converted to Reading Intervention and credit recover programs. e integration of 
technology to enhance curriculum and add to the school’s store of instructional 
strategies remain to be attended to. 

3. Implementation of pacing guides, benchmark assessments, and rubrics to increase student 
achievement 

Some have been implemented in core departments but still need to be more closely 
aligned with the needs of the site. Success in finding time and training to analyze 
student data remains elusive. 

4. Implementation of a personal learning play for students 

e school has made progress in keeping students aware of their goals and progress 
toward them. Beginning with this year’s freshmen, students now receive a “Personal 
Learning Plan” when the first register in the school. ey meet during the year with 
their guidance technician to discuss and update the plans. Counselors visit English 
classes to review those plans during the students’ sophomore year and again in their 
junior year. 

5. Improvement in parental involvement in all aspects of the school program\ 

Progress here is evident. “Cefécito” meetings have drawn - people. e staff 
uses Teleparent to keep families aware of student progress and needs. e 
administration uses Blackboard Connect to reach homes. Counselors meet with 
parents of incoming freshmen. Although the school wants to collect data more 
uniformly, those they now have from surveys speak to increasing success. Most 
information goes home in English or in Spanish but not both, as some students 
suggest would be helpful. 

6. Use of collaborative time to analyze student data to improve student achievement 

Although the school adopted a formal collaboration schedule in  and 
continues to use it, no evidence exists to suggest that the time is used to analyze 
student data and to use such analysis to inform instructional practice. 

  



Progress on Critical Areas from the  visit 

Following the  visit the school and its stakeholders reached consensus on four 
targets for a revised action plan. As with those of the visiting committee of , the 
recommendations of the  committee appear to have had little impact on the 
school. 

1. Improvement of reading/language and math scores and development of an intervention 
program, both through the use of PLCs 

ere is no evidence of progress in developing content area PLCs. 

2. Increase in the graduation rate through best practices and data analysis 

e school has instituted a credit recovery program to increase the graduation rate 
and added remediation courses for the CAHSEE and in reading. e report is silent on 
the investigation or the definition of best practices. 

3. Use of PLCs for professional development 

Department chairs remain committed to curricular leadership, but there has been 
no documented progress in developing a plan for professional development. 

4. Improvement in parent involvement through analysis of data and surveys.  

As outlined in critical area  above, the school has made clear progress in bringing 
an increasing number of parents into the life of 
the school community. 

 

 

  



Chapter III: Self-Study Process 

• Include a copy of the school’s schoolwide learner outcomes.  

• Comment on the school’s self-study process with respect to the expected outcomes of the self-
study. 

1. e involvement and collaboration of 
all staff and other stakeholders to 
support student achievement  

In - the staff used five of 
the school’s late-start collaborative 
days to work on the self-study, to 
identify critical strengths and 
weaknesses, and to develop the 
action plan after meetings with the staff, with parents, and with parents at a Cafécito 
and Coffee with the Principal. e self-study calls for the action plan to be “the focus 
of the remaining late-start days” of -, although those days are not specifically 
scheduled to that purpose, and one is explicitly set for another activities. 

2. e clarification and measurement of what all students should know, understand, and 
be able to do through schoolwide learner outcomes and academic standards (note the 
selected schoolwide learner outcomes examined by the school)  

Staff members voted this school year to create new vision and mission statements 
and produced them during the first in-service day and at a staff meeting. In December 
 the staff voted to adopt the new learner outcomes, selecting from over two dozen 
suggestions in staff meeting. 

3. e gathering and analyzing of data about students and student achievement  

e data in the report about students and student achievement are drawn from 
enrollment figures, grades earned, and test results from California state tests and 
other standardized examinations. Exploration and application of those data will come 
after the staff has more training in data analysis. 

SCHOOL WIDE LEARNE R OUTC OMES  
 A Saint is: 

S uccessful critical thinker 
A cademic achiever 
I nnovative problem solver 

N oble citizen 
T echnology savvy  

  



4. e assessment of the entire school program and its impact on student learning in 
relation to schoolwide learner outcomes, academic standards and WASC/CDE criteria  

It is not clear how much time stakeholders spent reviewing the entire school’s 
program in relation to the schoolwide learner outcomes, to the state standards and to 
the WASC criteria. e staff did use the self-study process somewhat as a 
methodology for the development and implementation of a school improvement plan. 
e school’s Single Plan for Student Achievement aligns tightly with the WASC 
action plans, past and present. e new action plan’s relationship to the school’s 
stated vision, mission and to the schoolwide learner outcomes is more difficult to 
identify. 

e school has identified three major areas for growth: 

• raising reading/language and math scores 

• increasing the graduation rate 

• improving communication among staff, administration, students, and parents 

e school has elected to continue to refine the action plan over the next 
months through the school year 
-. 

 
 

  



Chapter IV: Quality of the School’s Program 
Part A: What Currently Exists 

 
Category A.  

ORGANIZATION: VISION & PURPOSE, 
GOVERNANCE, LEADERSHIP & STAFF, AND 

RESOURCES 

A1.  e school has established a clear, coherent vision (purpose), of what students should 
know and perform; it is based upon high quality standards and is congruent with research, 
practices, the student/community profile data, and a belief, that all students can learn. 

e school’s Mission Statement reflects its student population needs and access to 
academic requirements. e Mission Statement is enhanced by the schoolwide 
learner outcomes (ESLRs) which reflect a determination to grow as a learning 
community and to provide its students with a relevant standards-based curriculum. 
e ESLRs have the acronym “SAINT,” which stands for: 

Successful critical thinker 
Academic achiever 
Innovative problem solver 
Noble citizen 
Technological savvy 

Combined, the mission statement and schoolwide learner outcomes provide the 
foundation of what could become a rigorous academic and personal setting that 
guides students to become productive members of society in a changing world. 

e school works collaboratively with the District on educational programs and 
guidance. Nevertheless, the school has its own goals and objectives that have been 
aligned to meet the needs of its changing student population. Of course, little of this is 
possible without the committed assistance, support, guidance, and collaboration with 
the governing board and district office. e school recognized the need of the multi-
cultural population and has begun aggressively to champion the move to give all 
students access to college preparation and a curriculum that includes the a-g entrance 

  



requirements of the University of California and the California State University and 
Colleges. is will ensure that all students have access to classes traditionally offered 
to students as college bound regardless of the turnover of both school and district 
administration. 

e principal’s leadership has strong support from district office. e students, 
parents and community, as well as some staff expressed support and admiration for 
the vision and leadership of the site administration. e Visiting Team believes that 
this movement can be greatly enhanced by the school’s teacher leaders taking 
ownership of the action plan. Moreover, there is a need for attention to increasing 
student achievement to involve everyone in the school.. 

A2.  ere is clarity of the policies and procedures regarding the selection, composition, 
and specific duties of the governing board, including the frequency and regularity of board 
meetings.  

All information is properly channeled from the District office, to the school 
administration, and finally to faculty, staff, and stakeholders through leadership 
committees including the Shared Decision Making (SDM) committee, the QEIA 
committee, the Department Chair committee (made up of ELA, Math, Science, Social 
Science, Agriculture, PE, Special Ed, Business, Consumer Studies, Visual & 
Performing Arts, International Languages, and Industrial Technology), technology 
committee, School Site Council, and Associated Student Body (ASB). e principal 
communicates information and discuss student progress and outcomes. Information 
from School Site Council and Shared Decision Making Council is shared with staff. 
Department chairs meet monthly with the Administrative Team to discuss concerns 
and academic goals. e information is then shared at each department in order to 
have all members informed on the latest information. 

ree organizations help make policies, and oversee budgets. e School Site 
Council (SSC) and the QEIA overseers of staff, parents, and administration who work 
to help fund programs and projects not covered in the budget such as class size 
reduction in core subject classes. e Shared Decision Making Council (SDC) 
oversees discipline/dress code policies and other non-budgetary concerns 

School Site Council has responsibility for the oversight of the Single Site Plan for 
Student Success. e Single Plan for Student Achievement (SPSA), composed by the 
SSC with input from other stakeholders provides a road map for improving students’ 
achievement. e SPSA provides goals or percentages of students to be moved from 
Far Below Basic (FBB) or Below Basic (BB) to the next performance band in ELA and 
mathematics on the California Standards Test program. Parent meetings such as 
Coffee with the principal (Un Cafécito) also help to inform administrative decisions 
and address the students and community needs. 

A3. e school’s process is broad-based, collaborative and has commitment of the 
shareholders, including the staff, students, parents and community. 

At the beginning of each school year, administrators and faculty analyze district-
provided assessment scores and CST/STAR test scores from the previous year to assess 
the curricular strengths and weaknesses. is has led to the implementation of 
programs in writing and reading comprehension such as Reading Plus and Read  

  



to build literacy and provide CAHSEE math and writing remediation. e school 
provides credit recovery opportunity during the school day via Intervention through 
Technology and after school via On Track Credit Recovery. e self-study indicates 
and interviews confirm that stakeholders have input via School Site Council (SSC), 
English Language Advisory Committee (ELAC), Shared Decision Making (SDM), and 
Quality Education Investment Act (QEIA). e committee saw little, if any, evidence, 
however, that any of these committees use data to drive, or improve, curriculum and 
instruction. 

Nevertheless, there is still more to be done on a systematic level to have all teachers 
speak “data language” and to administer and analyze regularly the district’s Common 
Formative Assessments (benchmark assessments), CAHSEE results, departmental 
assessments, and state test performance. e revised schoolwide learner outcomes 
need attention from all stakeholders; students, staff, administration, and parents if the 
school is to develop measurable outcomes and departmental SMART Goals so that 
data can be tracked over time. 

All students have access to Board of Trustees-adopted core materials and 
additional resources for participation in Special Education and English Learner 
programs. All instruction and materials are aligned to the essential content standards 
and meet the Santa Barbara County Office of Education’s Williams Visit 
requirements. e Visiting Committee encourages the staff, school, and district to 
provide grade-appropriate instruction to meet the academic and social-emotional 
needs of all students, particularly the English Language Learners, both the new 
comers and lifelong learners, and Special Education students.  

A4.  To what extent does a qualified staff facilitate achievement of the academic 
standards and the expected schoolwide learning results through a system of preparation, 
induction, and ongoing professional development? 

Every teacher is highly qualified and in compliance with No Child Left Behind, and 
fourteen teachers are being mentored through the BTSA program (now called 
Teacher Induction Program, “TIP”). Professional development in the form of 
training and workshops has decreased as the current national and state economic 
crisis has affected education. However, teachers in the past few years have been 
provided with district and school-led training, including workshops with Kate 
Kinsella, in the development and implementation of common formative assessments 
(CFAs) and benchmarks in all the core classes as well as site specific and County 
Department training on the new Common Core State Standards and EL strategies. 
As stated in staff interviews and conversations, teachers have had the opportunity to 
attend workshops that were paid by the SSC and/or QEIA funds. e District has 
clear employment policies and practices related to qualification requirements for the 
staff. e school does not have any emergency credentialed teachers. All teachers have 
CLAD/SDAIE certification. 

Some teachers in core areas—English, math, science, and social studies—give 
district mandated assessments identified as “common formative assessments” (CFAs). 
e results could be used to discuss best practices and pinpoint student skills that 
need improvement. Teachers, however, seem to have little, if any, time to come 
together to discuss the assessments’ scores, students’ needs, and best practices. 

  



e school has faculty written policies and handbooks that define responsibilities. 
e Shared Decision Making committee (SDC) oversees discipline and dress code 
policies. A Small Learning Community (SLC) in the form of Freshmen Academy (FA) 
arose to share responsibility, actions, and accountability to support th grade student 
learning goals and expected outcomes. is is a group of volunteer, core-subject 
teachers who designed and implemented student grade level academies. e primary 
goal is to meet the needs of freshmen by improving learning retention and increasing 
learning expectations through a yearlong schedule. FA teachers communicate 
consistent student expectations for attendance, homework, class work, behavior, and 
school participation. e success of the FA is to be measured by attendance, GPA, 
discipline referrals, and CAHSEE and API scores, although the Committee did not see 
those data actively in use yet. Success of the FA has led to expansion of the academy 
model to include Freshman Academy, Sophomore Bridge, and Junior Jump 
academies. Once again, teachers in this group report feeling that the current 
administration has not given them the time necessary for effective collaboration. 

A5.  To what extent leadership and staff involved in ongoing research or data-based 
correlated professional development that focuses on identified student learning needs? 

e school’s QEIA grant requires that teachers complete at least  hours of 
professional development each year. Teachers participate in the two full day in-
services and fourteen late-start days to account for the  hours requirement. Other 
forms of staff development include technology training offered by the district, WASC 
training for the Focus on Learning leadership, participation in the Teacher Induction 
Program (as needed), and common pacing guides and assessments and seminars and 
conference attendance. 

During the fourteen late-start days, teachers discuss CST, CFAs, FOL topics, and 
department issues and concerns. is time is used for reflection on student 
performance data and to develop strategies that address the needs of student not 
moving towards proficiency. During the data review sessions, effective strategies are 
shared, but teachers reported there was limited implementation of best practices 
following sharing meetings. ere is, however, little, if any, discussion and explanation 
as to how data is being analyzed and used in the School Plan for Student 
Achievement in order to close the achievement gap between those scoring below or far 
below basic on state exams and to meet the academic needs of English Language 
Learners and Special Education students. 

e Visiting Team was unable to validate that data-based decisions have been 
made in the past. e team concluded that the creation of an articulated and focused 
long-term plan for professional development could help the school leadership team to 
better serve the staff’s needs and to use data to drive curriculum and instruction. 

A6.  To what extent are the human, materials, physical, and financial resources sufficient 
and utilized effectively and appropriately in accordance with the legal intent of the 
program(s) to support students in accomplishing the academic standards and the expected 
schoolwide learning results? 

e school is funded by the District with additional financial support from QEIA in 
order to support students’ learning outcomes. e school offers a multitude of non-
core classes as well as numerous Advanced Placement classes in order to meet the 

  



students’ interest. CAHSEE support classes, career and technical classes, academic 
counseling, and tutoring (before and after school as well as during lunch) are offered 
to make sure students have all the support needed to succeed.  

e self-study states financial resources are used to benefit the students. e 
School Site Council develops the budget in collaboration with the administration, 
staff, parents, and students. Teachers provide feedback and input via their 
department chairs, who confer with the administration before the SSC makes  final 
budgetary decisions. 

e school used the money from a  bond to build new classrooms and 
buildings, to purchase mine-labs, and to make other improvements, such as the 
construction of a new pool and the upgrading of other buildings and the campus’s 
infrastructure. 

Areas of Strength: 

� A strong administrative team that enjoys the support of  the 
stakeholders and district  off ice 

� New schoolwide learner outcomes that are posted in every 
classroom and supported by teachers  

� Curriculum and opportunities for students to chal lenge 
themselves through a variety of  Advanced Placement courses,  
and in such areas as agriculture and business  

� Separate committees ’  including S S C,  E LA C, QEI A,  SD M, 
working together toward common goals  

Areas for Growth: 

� The expansion of  the school ’s  progress in providing a 
curriculum designed to meet the University  of  California and 
the California State University’s a-g requirements to a ll  
students  

� Support for al l  students,  including subgroups such as 
students with disabi li t ies and English language learners  

� Expansion of  the staff ’s  developing in students a culture of  
high expectations,  inc luding the physical  appearance of  the 
faci l it ies  

� Building the capacity of  the school ’s  teacher leaders to 
accomplish educational goals and to take ownership of  the 
action plan 

  



� An articulated plan for professional development to support 
students ’  achievement ,  Special  Education, English language 
learners,  and the use of  instructional technology to enhance 
access to the curriculum 

Evidence Examined: 

� Discussion with District  Office leadership  

� Meetings with site FO L leadership team  

� FOL focus group meet ings  

� Schoolwide learner outcomes, mission and vision posters 
throughout classrooms  

� Classroom visits/observations  

� Master Schedule (semester and yearly)  

� Single Action Plan for Student Achievement  

� Interviews with parents and students 

� Self-study document  

� Student and local newspapers 

 
  

  



Chapter IV: Category B:  
Standards-Based Student Learning:  

CURRICULUM 

B. PARTICIPATION 

To what extent do all students participate in a rigorous, relevant, and coherent standards-
based curriculum that supports the achievement of the academic standards and the expected 
schoolwide learning results? 

Agriculture offers core curriculum courses in science, English and social science. 
Business, home economics and industrial arts all offer courses based on California 
Career and Technical Education standards. Some courses in business and industrial 
arts are also written to the California ROP (Regional Occupational Program) 
standards. Most courses in business articulate with courses offered at Allan Hancock 
College through a  +  articulation agreement. International languages offer courses 
that support the English Language standards. Physical education offers courses based 
on content standards and state frameworks. 

e school uses California State Standards in each subject area, course, and/or 
program on campus. English includes a standards-based curriculum calendar for each 
course and a variety of supplemental reading selections for each grade level . 
Additional programs including Reading , Reading Plus, and Writing Intervention 
support the curriculum.  e student survey indicates that the majority of students 
believe their teachers are knowledgeable about their subject matter. Students told the 
visiting team they believe that their grades correlate with their effort. 

e evidence supports that the math teachers works together on common 
standards and use data they gather to plan and adjust the curriculum.  e math staff 
has decided to increase use of common formative assessments (which includes group 
and individual assessments- both formative and summative) to make changes in the 
curriculum. 

e Visiting Committee observed that the social science teachers focus on writing 
and paragraph writing across the social science curriculum. Departmental study hall 
helps support student success. Advanced Placement courses are available in three of 

  



the four courses—Modern World History, U.S. History, and Government—with a 
total of seven AP classes in -. e department offers a variety of elective 
courses, including Ancient History, Medieval History, Psychology, and Sociology.  

Tutoring and help is available at lunch and after school for those who request and 
need the extra help. Staff within the science department wants to expand course 
offerings and curriculum to permit expanding the graduation requirement to include a 
third year of science and to offer A. P. courses related to Entomology and in 
Environmental Science. In all departments, teachers say they would like more 
technology used in their classes as well as time to collaborate as a department and 
review CST and CFA results. 

Both core and elective agriculture courses are standards-based and support the 
schoolwide learning results as evidenced by the higher CST scores and integration 
among all disciplines at the school. e agriculture department is to be commended 
for their efforts to partner with the science department and use data from CST 
clusters to adjust their curriculum. e agriculture teachers say they would like to 
become more competitive and arrange for more offerings of alternative classes while 
staying focused on their student population and building in more time for cross-
curricular challenges. 

Despite current budget constraints, the school has been able to fund their visual 
and performing arts programs, although at a level reduced by approximately  from 
what it had been in previous years. Students in Band, Choir, Dance and Drama have 
opportunities to perform on and off campus as well as beyond the local community 
and occasionally out of state. Visual Art students experience a variety of artistic media 
through hands-on art assignments while given instructions in how to “think like an 
artist.” Digital Photo students learn contemporary techniques using state-of-the art 
technology purchased with VPA grant funds. e school purchased a lab of 
Macintosh computers with those funds, and it has been in use since the Fall of . 
rough the pain of severe budget cuts to the arts, the department has managed to 
sustain a collaborative and friendly rapport e Visiting Committee saw clear 
evidence of an open communication regarding trends, possibilities for growth, and 
connections that have been built up over the years. Department members have stood 
together to support individual members in such areas as facility needs and curriculum 
development. With the cut in spending on the arts, it is easy to understand the need 
for advanced classes so students can continue to develop skills, talents and potential. 
Currently, no classes exist beyond Art  for students to continue their artistic 
development. 

e accessibility for all students to participate throughout the year in the arts is 
problematic because the school’s current schedule does not support student 
involvement in these classes. In order to accommodate year-long participation in 
Band, Choir, Dance, or Drama, classes must be held on either the early-morning A or 
the afternoon Z Block. at limitation forces conflicts with sports and other 
after-school activities, making it difficult for students who would like to commit to a 
school performing group on a long term basis.  

e Family and Consumer Studies Department, formally known as Home 
Economics, articulates regularly with local colleges and universities as shown by the 
department’s name change, completed to align with the curriculum. Now articulation 

  



must include the high school’s feeder schools. To better inform students of what 
classes are available, the department advocates for hosting a Career Technical 
Education Fair in the spring prior to registration, where students could discover what 
classes are available to them.  To respond to students’ individual needs and enhance 
their career paths, the department would like to encourage more students to become 
Family and Consumer Studies teachers.  

e self-study indicates that the Business Department has difficulty filling classes 
due in part to a lack of communication and understanding among students, teachers, 
and the counseling services of what courses are offered and the sequence in which they 
are taken. In spite of efforts to advance the communication, enrollment is not rising.  

International Language Department students need a yearly introduction and 
refresher of where all resources are located. Learning can be enhanced with access to 
relevant technology and more up-to-date textbooks. e staff needs more 
collaboration to generate generalized learning plans and to help students by increasing 
the individualization of instruction to increase individual success. 

e Industrial Arts Department has seen a loss of  of the budget over the last 
five years yet has continued to provide relevant curriculum to students. Generous 
support and donations from the community have helped avoid some cuts. e 
department’s plans call for the restoration of the lost woodshop program, and the 
Visiting Committee heard from seniors who remember the program that they wanted 
to see it reinstituted. 

e Physical Education Department ensures that their daily fitness programs 
provide students with all five components of physical activity. Students are provided 
the opportunity to demonstrate their knowledge using all modalities of learning 
styles. In order to stay current and relevant, this department sees a need for the new 
physical activity systems emerging in the market of fitness, including such equipment 
and programs as such as the Cross Fit, PX, online resource material, and online 
diet/workout journals. 

B.  EQUAL ACCESS 

To what extent do all students have access to the school’s entire program and assistance 
with a personal learning plan to prepare them for the pursuit of their academic, personal, 
and school-to-career goals? 

Variety of Programs — Full Range of Choices: All students have opportunities to make 
appropriate choices and pursue a full range of realistic career and educational options. e 
school provides for career exploration, preparation for postsecondary education and pre-
technical training for all students. 

Although the school keeps doors open for all students to select its rigorous courses, 
not all students are clearly aware of the range of available educational options. 
Learning plans are now in place for the freshman class, but the majority of students 
operate without a clear and detailed personal learning plan. e school has suggested 
no remedy for those students.  

  



Concerns remain about barriers to curricular access for all students. e report 
speaks to the negative impact of electives’ being replaced by intervention courses. 

Both parents and students report confusion that results from responsibilities 
divided between the certificated counselors and the school’s guidance technicians, a 
system they see as making it more difficult to appropriately schedule students. 

e Business Department reports that students have limited access to the entire 
program. e self-study reports a lack of cohesion amongst departments. In 
International Languages, teachers report inappropriate student placement in classes 
and a slighting of “average” learners who must yield places to students in other 
programs, including AVID. 

Student-Parent-Staff Collaboration: Parents, students and staff collaborate in the 
development and monitoring of a student's personal learning plan, based upon a student's 
learning style and career and educational goals. 

Parents and community members have opportunities to become involved in 
student success, planning, decision making, and problem solving through formal 
groups including School Site Council, Shared Decision Making, English Language 
Learners Advisory Council, Student Study Teams, Coordination of Services Team 
and Parent/ Student/ Teacher/ Association.  

Un Cafécito for Spanish speaking parents has proven highly successful in 
increasing parent involvement. Over  parents participated in November, . e 
same night there is also Coffee with the Principal for English-speaking parents to 
inform both groups of topics ranging from academics to testing, thus keeping the 
dialogue open with school and community. 

Monitoring/Changing Student Plans: e school implements processes for monitoring and 
making appropriate changes in students' personal learning plans (e.g., classes and 
programs) and regularly evaluates them. 

Post High School Transitions: e school implements strategies and programs to facilitate 
transitions to post high school options and regularly evaluates their effectiveness. 

Although the new learning plans differ almost imperceptibly from the old ones, the 
monitoring process represents an advance, at least for the freshman class of -. 
Students report that help is readily available when they request it but that their 
academic plans are not regularly reviewed individually without such requests. 

e school’s STAR results indicate that reading continues to be a great area of need. 
Many students also need support in basic math skills. Students who have not passed 
the math portion of CAHSEE are placed in an Intervention through Technology 
course run through the Business Department.  

VPA meets requirements for graduation and currently offers six college preparatory 
“a-g” classes. Special Education students have been mainstreamed into VPA classes. 
e self-study reports that due to pre-registration lock-in, students have been denied 
access to advanced level VPA courses. 

  



B.  GRADUATION REQUIREMENTS 

To what extent are students able to meet all the requirements of graduation upon 
completion of the high school program? 

Students can understand what is expected to graduate by reviewing their Freshman 
Student Planning Guide, distributed during their freshman classroom presentations. 
e Guidance/Counseling staff monitors progress of students toward meeting the 
graduation requirements using progress grades, term grades, D/F lists, teacher 
referrals, and guidance tech referrals. Students not on track for graduation have the 
opportunity to make up credits through a business class offered during the school day. 
“Intervention through Technology” is designed to assist student learning using 
technology while completing high school graduation requirements. Last year ninety-
eight students earned credits and met high school graduation requirements using 
Intervention rough Technology. On Track Credit Recovery is also offered after 
school for those needing to make up credits towards graduation. e Visiting 
Committee was unable to establish the rigor of the recovery programs. 

e Portable Assisted Study Sequence /migrant program (pass) is also available. 
e goal of pass is to provide opportunities for high school credit recovery through 
meaningful core and elective courses, particularly for the migrant student population. 
e curriculum is aligned with the California State and Common Core Content 
Standards. 

Meeting Graduation Requirements: e school implements academic support programs to 
ensure students are meeting all requirements, including the CAHSEE. 

e district requires  units for graduation. Since the schedule accommodates 
 units students have some leeway in meeting the requirements. 

A CAHSEE boot camp that helps students prepare to pass the tests as well as a 
CAHSEE prep class offered to students in both the fall and the spring. 

Areas of strength 

� the variety of  real world applications and experiences for al l  
students in vocational  education courses  

� the successful Freshman Academy 

� the Student Mentoring program 

� the open-door policy for admission to Advanced Placement 
classes  

Key issues 

� the lack of  use of  desegregated data to evaluate curriculum 
and program effectiveness  

  



� the need for an articulated four year plan for current 
sophomores and juniors as wel l  as freshmen and the 
investigation of  a more robust learning plan for all  students 

� the need for use of  data to further study the effects of  a block 
schedule possibly unconducive to yearlong support for 
students not in the Freshman Academy, and that appears to 
l imit  participation in the visual and performing arts and to 
slow achievement in foreign languages and in mathematics  

� uncertainty among parents and students about the “a-g” 
requirements as a -year process  

Important evidence 

� surveys 

� classroom observations 

� interviews with parents,  staff  and students 

� the se lf-study 

� dialogue with focus groups and key stakeholders  

� report of  analyzed student achievement data,  including API 
scores  

� student work  

 

 

  

  



Chapter IV: Category C:  
Standards-Based Student Learning:  

INSTRUCTION 

C To what extent are all students involved in challenging learning experiences 
to achieve the academic standards and the expected schoolwide learning 
results? 

Data from CST and the CAHSEE was made available to staff and discussions in 
departments revolved about these data. ese data drove the discussions of the focus 
group. ere was no evidence presented that the data were further disaggregated to 
explore effects of school’s programs. Some software programs mentioned did give 
teachers who used them a breakdown of individual skills. Most of this discussion has 
taken place during the late start schedule that has been in place since  providing 
staff collaboration time. 

Nine different Advanced Placement classes are offered with  sections in the 
spring semester. Enrollment in AP classes is consistent with the diverse background 
of the students. e self-study notes some gender inequities. e majority of students 
in AP classes do not sit for the AP test in the spring. Some staff attributed the low 
number of students taking the national exams to the students taking the AP class in 
the fall and having to wait  months for the test and to the costs of the tests. AP 
classes are open to all students. 

Twelve sections of Regional Occupational Program classes meet on campus and are 
open to all students. A strong agriculture program incorporates core classes into a -
year pathway. Staff reports that budget constraints, retirements, and an increase in 
intervention programs have contributed to a decreased number of electives. ose still 
in place, however, provide a strong varied program. Business classes rely heavily on 
computer software and their curriculum is often affected by technological problems. 

e EL program uses “ Language!” in its language acquisition classes. Students are 
integrated into math and English classes; there are still separate classes (L) in 
science. Both the school and district have expressed a desire to restructure the existing 
EL curriculum. e program needs to collect data on the differing needs of students 

  



recently arrived and those born in this country, and to use these data to more 
effectively meet student needs. 

Special Day Class and students classified as severely handicapped participate in a 
standards-based instruction based on their skill levels. ey are taught in separate 
classes or mainstreamed into regular education classes. Special Ed. students are 
mainstreamed into classes in the Visual and Performing Arts Department. ese 
students also receive community-based instruction. 

A variety of intervention and recovery classes are offered during and before and 
after school for students who have not passed the CAHSEE and/or reached proficiency 
on the CST. ese classes are generally computer-based. e credit recovery program 
gives students elective credit. e school’s ‘year-in-a-semester’ schedule makes it easier 
for students to repeat classes they do not pass. 

Half the freshman class participates in a Freshman Academy, created in  as a 
small learning community. Students are chosen randomly to participate in the 
Academy. e program expanded to include sophomores and then juniors. e 
original goal was to increase attendance and connectedness of freshman through 
consistent expectations and common strategies. Academy teachers work 
collaboratively and enthusiastically. Here, too, though, the lack of generation and 
disaggregation of data leave evaluation of the program to be based on anecdote. 

An AVID program serves a small number of-th-th graders. Each grade level has a 
class that meets daily during the yearlong A bloc, with a counselor assigned to them. 

Survey evidence indicates that both students and teachers feel that the courses are 
challenging; the feeling is stronger among the teachers than among the students.  

Staff discussions have indicated to them that increasing student literacy would also 
increase the rigor of class assignments. Student interviews indicate that the rigor is 
unequally distributed amongst different sections of the same course, a suggestion 
confirmed by the Visiting Committee’s observation. 

Students say that they understand the expected performance levels in their classes. 
e self-study indicates that students see and hear about standards in their core 
classes and electives; the Committee’s observation could not find consistency in the 
lessons being explicitly tied to standards or objectives. Syllabi are distributed to all 
students at the beginning of each semester. Accountability forms are used in the 
Freshman Academy and Sophomore Bridge classes. Core classes follow the California 
State Standards. Business, Home Economics and Industrial Arts classes offer courses 
based on the California Career and Technical Education Standards. 

C To what extent do all teachers use a variety of strategies and resources, 
including technology and experiences beyond the textbook and classroom, that 
actively engage student, emphasize higher order thinking skills, and help them 
succeed at high levels? 

Class visits indicated that student engagement occurs across a broad spectrum. 
Most math classes were group-based using the Interactive Mathematics Program® and 

  



College Preparatory Mathematics programs. e Committee observed teachers using 
the strategic skills learned in professional development, but also saw a heavy reliance 
on teacher directed lessons. 

Teachers stay current in their instructional content. Professional Development has 
included workshops using Marzano and SDAIE strategies. Dennis Parker’s Strategic 
Schooling Model has recently been adopted schoolwide. All but one teacher are NCLB 
compliant and hold a CLAD/BCLAD or other appropriate language certification. 
Paraprofessionals must pass a district test before interviewing and are NCLB 
compliant. e Future Farmers of America recognized five teachers from the 
Agriculture Department for excellent work in and out of class. Teachers have 
attended subject-related conferences and training toward implementation of the 
Common Core curriculum. 

Teachers provide tutoring before/after school and during lunch. ere were no 
data presented as to how often these services are used beyond the answers to student 
survey questions. Efforts are being started to develop a firm connection between D 
and F students and the tutoring services.  

Students and teachers have access to three computer labs in addition to a -
station computer lab in the Multi-Media Learning Center. e MMLC is used both 
for tutoring and class study before and after school. A class set of iPods is available for 
full classes. Teacher interviews indicated that classroom computers are often 
unreliable and may not be able to run the newer software. In some business classes 
students are learning office programs in versions three generations older than the 
current releases. e self-study indicated and the visit confirmed a need for better 
communication between the school and the district’s IT department; the self-study 
also indicated that better use could be made of the district’s existing Ed. Tech 
Committee.  

Improved reading levels have been noted for students using the Reading Plus 
program; the school is piloting a Beta version of the software. e computer labs are 
used by whole classes from a variety of departments. ey are also open to individual 
students before and after school. e self-study attests to a staff belief that students 
need improved access to computer technology which may not be available in their 
homes. 

e school offers numerous career-related opportunities. e school has partnered 
with Cal. Poly San Luis Obispo’s School of Education which provides an 
introduction to “careers in education,” sowing seeds for students to return to their 
high school as teachers. Field trips to the college campus are available. Students are 
able to receive credit at John Hancock Community college for work done on the high 
school campus. e Spec. Ed Dept. offers several job site experiences. e on-site 
ROP programs provide job experience and mentoring opportunities. Students have 
the opportunity to work on campus in the school cafeteria and at the Saints’ Café. 
Business students can work at the student store. Home Economics offers three 
pathways toward jobs after high school such as Careers with Children, which offers 
students a chance to work in local preschools. 

 

  



Areas of Strengths 

� The staff ’s  manifest  dedication and commitment to provide a 
quality education for all  students.  

� The implementation of  programs such as the Freshman 
Academy, senior mentors from Introduction to Education 
developed from col laborative learning communities .  

Key Issues 

� Institution of  a regularized content-based collaborative 
system for the gathering and analysis of  both school-  and 
state-generated data  

� Establishment of  a more formalized school-wide approach for 
implementing and sharing instructional strategies that 
increase student achievement  

� Provision of  school-wide professional development t ime to be 
used for the implementation of  the Common Core Standards  

Evidence Examined 

� Classroom observations  

� Examination of  student work 

� Self-study document  

� Interviews with Leadership Team, Focus groups,  teachers,  
parents ,  students  

� School 
outcome 
and 
process 
data  

 

 

  

  



Chapter IV: Category D:  
Standards-Based Student Learning:  

ASSESSMENT AND ACCOUNTABILITY 

D: e school uses effective assessment processes to collect, disaggregate, analyze 
and report student performance data to the parents and other stakeholders. 

Collect: 

e school collects data using the mandated state exams: CST, the CAHSEE, 
CELDT. e CST measures student achievement in core subjects in grades ninth 
through eleventh. e CAHSEE census measures students in tenth grade against 
standards in English and math and determines whether a student qualifies for a 
diploma. e CELDT measures student’s whose home language is different than 
English for fluency in reading, writing, speaking and listening. Core assessments are 
offered through the district’s Common Formative Assessments, created by 
representatives from the three high schools in the district and re-written in grade-level 
teams. 

Disaggregate: 

Student performance is organized in the SARC, through the district’s Aeries 
Browser Interface (ABI), Edusoft, and in hard copies to the staff. Departments 
examine disaggregated summative and formative data in department meetings and 
with administration. 

Analyze: 

e categorical program committees analyze the data to produce the Single Plan 
For Student Achievement. Various teachers are using “Test Chats” to discuss CST 
performance with individual students. Some departments examine disaggregated data 
to note trends and patterns. Teachers use the late start collaboration meeting time to 
discuss test results, in some departments organized by standard. 

  



Report: 

Results of these tests are organized in the SARC, which is mailed home to parents. 
e principal communicates student performance via bi-weekly Data Tweets, Coffee 
with the Principal/Un Cafécito, teacher use of TeleParent and Parent Teacher 
Student Connection. 

Each teacher determines the basis upon which students’ grades and their growth 
and performance levels are determined and uses that information to teach their 
courses. 

Teachers produce course descriptions, pacing guides, course syllabi, and curricular 
calendars.Common pacing, though, was not apparent in some areas. e English 
department uses Jane Schaffer model for writing and the CAHSEE writing rubric for 
evaluation. All core classes have access to curriculum calendars or pacing guides 
developed with teachers from all schools in the district. e core courses have been 
given leeway to adjust the district CFA’s and use the assessments to assess students as 
a pre- and post-test assessment. 

Each department uses a variety of assessments. Agriculture, for example, uses 
presentations, applied labs and practical exams, while English uses a computer-based 
assessment in remediation, multiple choice, essays and short answers. e special 
education department uses the Woodcock Johnson III, Brigance Diagnostic, Speech 
Language Test, Vision/Hearing Screenings, Adaptive PE and student evaluations to 
measure progress for students with special needs. 

Different teachers use varying assessment strategies to measure student progress 
toward acquiring a specific body of knowledge or skills, strategies including essays, 
portfolios, individual or group projects, and tests. A range of examples of student 
work and other assessments show varying degrees of student achievement of the 
academic standards. 

D: e school regularly examines standards-based curriculum embedded 
assessments in English and math, including performance examination of 
students whose primary is not English, and uses that information to modify 
the teaching and learning process. 

Core courses administer the CFA’S and then review the data in late-start 
collaboration meetings. ese CFA’S are summative in nature and are used as pre- and 
post-test. English Language Development teachers are using VPORT, a web-based 
data system that collects, disaggregates and analyzes data. Teachers enter scores, 
create reports, and track student achievement. Student feedback is an important part 
of monitoring student progress over time based on the academic standards and the 
school wide learner outcomes. 

e Special Education Department uses student evaluation of instruction. e 
English department uses a formative strategy, thumbs up/down for student feedback. 

Assessment data is collected, analyzed, and used as the basis to make decisions and 
changes in curricular and instructional approaches. 

  



Teachers report using results of formative assessments and CFA’s to adjust their 
teaching strategies. e math department has developed a two-year algebra course 
and an algebra bridge to geometry for students. e school places students in CAHSEE 
prep classes in math and English. In the new teacher support program, teachers are 
supported in planning summative assessments and adjusting as they teach lessons. In 
physics, the teacher uses online problems for homework to determine the concepts 
that need to be retaught.  

e school has a system to monitor all students’ progress toward meeting the 
academic standards and school wide learner outcomes. Core courses are currently 
revising the CFA’s and beginning full implementation of them in courses. e data is 
reviewed in late start collaboration meetings, where some departments use the data to 
share their instructional strategies. 

D&: e school has an assessment and monitoring system to determine student 
progress / e assessment of student achievement drives the school’s program, 
its regular evaluation and improvement and usage of resources 

e shareholders involved in the assessment and monitoring process of student 
progress include the district, the board, staff, students and parents. e district 
collects data and creates the SARC. e School Site Counsel regularly examines 
student achievement data. 

ere are effective processes to keep district, board and parents informed about 
student progress toward achieving the academic standards and the school wide learner 
outcomes. 

State assessments are given, organized and reported out annually. Parents have 
access to student data through the Parent Portal, which houses transcripts, grades 
and homework. e school produces eight progress reports that are mailed home. 
Sixty-six percent of teachers report using the TeleParent to communicate with 
parents. 

e school uses assessment results to make changes in the school program, 
delineating placement of students in courses based on teacher recommendations, 
student writing, and performance on CST’s. Assessment results determine 
professional development and collaborative time activities and resource allocations. 

e school uses QEIA funds to reduce class size, add counselors and create a 
computer lab. e school changed the schedule to include collaboration days. e 
school offers MMLC tutoring, an extensive list of electives, remediation courses in 
math, intervention ELA courses, and Saturday CAHSEE classes. e school provides 
credit recovery programs, PASS, PAL, and Intervention rough Technology. 

Areas of Strengths: 

� Department revis ion and administration of  C FA’s  

� Interventions courses’  (ELD/Read /Reading Plus) use of  
computer-based assessments to modify instruction 

  



� Teacher Induction Program that trains teachers to use 
formative assessment to adjust  lesson and unit  plans 

� Professional Learning Communities operating in the content 
areas of  Algebra  and Biology 

Key Issues 

� Participation in Professional Learning Communities with 
f idelity by all  teachers  

o the use of  common formative assessments and summative 
assessment for measuring student achievement against  
content standards and Common Core standards,  inc luding 
the creation and implementation of  the C F As and their 
articulation to students and parents  

o the development by each Professional Learning 
Community of  a formal school-wide method of  examining 
formative assessments to measure lesson-to-unit  student 
learning 

o regularized (such as monthly,  bi-monthly,  or quarterly)  
data analysis by departments and schoolwide in order to 
spiral  in standards that need to be retaught  

� Staff  training in the effective use of  the Data Specialist  and 
other methods for acquiring data 

� Use of  the school ’s  vision, mission and learner outcomes to 
drive the staff  to create and institute school-wide assessment 
init iatives to implement Common Core Standards.  

Important Evidence 

� The  Self -Study 

� Interviews with faculty,  students and 
parents  

� C ST, CA HS E E and C E L DT 

� Classroom observations 

� School Accountabi lity Report Card 

� Common Formative Assessments 

� Single Plan for Student Achievement 

  



Category E:  
SCHOOL CULTURE  

AND SUPPORT FOR STUDENTS’ PERSONAL  
AND ACADEMIC GROWTH 

E To what extent does the school leadership employ a wide range of strategies to 
encourage parental and community involvement especially with the 
teaching/learning process? 

e school gives parents, students, and faculty members opportunities be part of 
the students’ success path. e school incorporates different groups in the decision 
making process which allows for input from these stakeholders. ese groups include 
School Site Council, Shared Decision Making, English Learners Advisory Council, 
Student Study Teams, Coordination of Services Team, and Parent Student Teacher 
Association. 

Cafécito and Coffee with the Principal meetings involve parents with what is 
occurring on campus. ese meetings serve to keep parents involved with information 
regarding topics ranging from academics to testing. According to the self-study this 
keeps the dialogue open with the school and the community. e Visiting Committee 
had this confirmed from many sources.e meetings have a high parent turnout, and 
this has helped parents to feel connected to the school. 

Events including Career Day, College Day, and ‘All Saints Alumni Day’ are used to 
give the student population an opportunity to hear what they need to be completed to 
be eligible for college application and to learn about careers. Having alumni return to 
the school and speak allows current students to connect with former students who 
have had similar experiences at the school. 

Due to the high non-English speaking population in the area, the school tries to 
involve parents in traditional school activities such as Back to School Night and 
Student Study Team meetings in Spanish. Schoolwide and district wide 
communication is also in Spanish. ELAC parent meetings introduce community 
agencies to parents, and these agencies explain what they can do for families. 

  



Each ROP class and career area creates its own advisory committee which meets at 
least once a year. ese committees provide information regarding employment 
trends, technology, and other support for students and teachers. e committees 
come from work related fields including agriculture, business, industry, technology, 
and home economics. 

e school incorporates its special needs population into the workforce as well. 
Community Based Instruction is used to give severely handicapped students an 
opportunity to go into the community and work at various worksites. e program 
encourages students to be responsible, respectful, and reliable student workers. 
Within the program, students are taught mobility as they learn to use the local transit 
system to get to work from school. 

Freshman Academy, Sophomore Bridge, Junior Jump programs have ice cream 
socials with their parents at the start of the school year to promote unity; other 
meetings for parents are scheduled throughout the school year. Students use weekly 
progress reports to keep their parents informed of their current progress in their 
classes. ese parents sign and can make comments on these reports. 

To communicate with parents, the school uses progress and grade reports, a 
schoolwide parent newsletter, parent conferences, and the school’s website. e 
school believes computer technology broadens communication with parents and the 
community. e website shows the minutes of previous meetings and have access to 
teachers’ email links. ABI Parent Portal is accessible to parents so they can view their 
child’s attendance, grades, and discipline records. Some teachers have their own 
private websites to keep parents informed on class assignments and policies.  

Parents say access to online grades is not always easy, especially when the school 
has mulitple grading programs through which they must navigate. Teleparent is 
used to contact home by telephone leave messages in the household’s primary 
language. e student handbook is available online. e administration team uses 
Blackboard to communicate with families. 

e school uses the Parent Center to help parents gather school information and 
community resources. Training is available for parents on how to use the AERIES 
system. e school also provides parenting classes through PIQÉ to help parents 
become more involved with their student’s education. A community liaison assists 
parents connect with appropriate community agencies and resources.A Community 
Health Center provides medical and dental services as well as classes in anger 
management, healthy relationships, nutrition, and drug and alcohol abuse. 

ere is a strong connection between the school and local colleges. ese local 
colleges hold workshops designed for parents on financial aid and other information 
that benefits students thinking about continuing their education. 

Parents are involved in supporting athletics and clubs on campus through a variety 
of booster clubs and assistance in visual performing programs including band, choir, 
and drama. e school’s motor club has two racing teams sponsored by local 
businesses. Athletic teams hold parent meetings to outline expectations and 
responsibilities. 

  



Several clubs on campus work together with community members in service 
projects. Special needs students use Community Based Instruction alongside Hill 
House to work on special projects in the community including recycling, community 
visits, and campus beautification. 

e truancy policy’s main goal is to reduce the number of students habitually tardy 
by implementing a three-step system. Parent notification comes first, followed by 
intervention at appropriate levels, and resolution based on appropriate discipline 
consequences. A Truancy Intervention Specialist monitors students who continue to 
have a truancy problem. “Hard cases” are turned over to law enforcement personnel or 
assigned to an alternate placement. 

Ea e school is safe, clean, and orderly place that nurtures learning. 

e large campus is well maintained and offers an unusual amount of greenery and 
grassy areas for students. 

Recent major projects have renovated the administration building, football 
stadium, and the band room. e school recently added a new Multimedia Learning 
Center, swimming pool facility, and landscaping to its campus. Portable classrooms 
were also recently added to accommodate the reduction of class sizes in core subject as 
part of the QEIA grant. 

To improve attendance and safety, the school has implemented new security 
policies including ID cards for students and staff, enforcement of a dress code, and 
tardy sweeps. Following district policy, the school has a zero tolerance violence policy. 
Violent acts are addressed through the school safety plan, referral steps, counseling, 
and disciplinary referrals. Prevention tactics use conflict mediation, conflict resolution 
contracts, and counseling by school counselors. Interviews with parents, students, and 
staff all spoke to the sharp decline in violence on campus. 

e vast majority of students, teachers, and classified staff said they feel safe. 
Students also say they are treated with dignity and respect by the security staff. 
Workshops and online programs have helped some staff improve their safety 
knowledge. 

District budget cuts have resulted in the postponement of major maintenance 
projects, and some staff say that minor maintenance requests are tended to slowly and 
inconsistently. e school uses student volunteers on suspension to help with trash 
pickup around campus. Fewer than  of students and staff feel that students take 
pride in keeping the campus clean. e administration is trying to address this issue 
through a “Saint Pride” campaign.  

E b  To what extent is the culture of the school characterized by trust, 
professionalism, high expectation for all students and a focus of continuous 
school improvement? 

e school uses decision makers members to make policy decisions. ese 
members belong to groups including the School Site Council, Shared Decision 

  



Making, and department chairs and they make their decisions by reaching consensus. 
Each group is in charge of a different aspect that affects the school. 

e school uses collaboration to promote professionalism and interaction among 
staff. Fourteen late start days allow staff to work together and generate strategies and 
practices to use in their classrooms. Some groups are more cohesive than others. 

Several teachers have won awards given by peers across the state for participation 
in the school’s agricultural programs. 

All but one of the teachers are NCLB complaint. Fifty-one of the teachers hold a 
master’s degree or higher and eighty-nine have a bachelor’s degree and  or more 
hours of continuing education. Paraprofessionals must pass a district mandated test 
for employment and must be NCLB compliant. e school uses a strong induction 
program along with BTSA to assist and guide less experienced teachers. 

Teachers say they have high expectations for their students. Math teachers 
encourage their students to take three to four years of math while most teachers 
encourage their students to fulfill the “a-g” requirements to keep eligible for a four 
year institution after high school. Eighty-seven teachers offer homework and subject 
help for their students. Assessment of the impact of the homework seems yet to be 
formalized. Due to the current administration turnover in the last couple of years, the 
staff feels a disconnect with the administration team. During focus group meetings, it 
seems there is more of a communication “breakdown” than a disconnect with the 
administration team. Teachers sometimes do not know whom to talk to when they 
have a concern at the school. e current administration team is trying to work with 
the staff and seek their input more often on school decisions. e administration team 
has teachers volunteer for positions in committees that make decisions in school 
matters including School Site Council, Shared Decision Making, English Learners 
Advisory Council, Student Study Teams, and Coordination of Services Team. A 
highly active district teachers association affiliated with the California Teachers 
Association has a strong impact on many aspects of the school’s organization. 

E To what extent do all students receive appropriate support along with an 
individualized learning plan to help ensure academic success? 

e school provides each incoming th grader with a basic individualized education 
plan. A counselor and a guidance technician go to each freshmen English class to 
explain graduation requirements. ey discuss the Freshman Student Planning 
Guide, which includes a planning worksheet, online college resources, CSU 
requirements, and parent resource guide. As the students move up to th and th 
grade, the counselor continues to speak to the students about college requirements 
and gives them a copy of their transcripts. All students on campus have access to the 
college center and career center, as well as to other career/college events on campus. 
Both students and parents speak highly of the response of the faculty and counseling 
staff when contacted for information or help. Both groups, though, say it is they, not 
the school, that initiates most of the communication. 

Special education students have an IEP in place to ensure each student has an 
academic plan. ese IEP’s happen once a year and include a transition plan to assist 

  



in the transition from high school to the outside world. Resource students are 
mainstreamed throughout the day in collaborative classes that has both special needs 
students and traditional students. rough the Work Education Program, special 
needs students are placed in jobs on and off campus. 

Academic programs help students achieve academic or career goals. Programs like 
AVID, CAHSEE prep, nine AP and honor classes promote academic success. e 
school’s Freshman Academy, Sophomore Bridge, and Junior Jump are intended to 
strengthen academic success. e school has a total of  ROP sections as well as two 
sections of CAD. 

E  Students have access to a system of personal support services, activities and 
opportunities at the school and within the community. 

e school has seven academic counselors that were added when the school 
received its QEIA grant. e counselors’ responsibilities include meeting with students 
in groups to explain graduation requirements, helping student create education plans, 
responding to referrals for students with school concerns, acting as a liaison between 
administration, parents and teachers, and participating in SST’s and other parent 
meetings. 

Five guidance technicians help students with their academic planning and 
registration for classes. ey work with seniors on graduation and evaluate them 
twice a year. Juniors are evaluated once a year. 

Programs aimed at credit deficient students include summer school classes, “A” 
block and “Z” block classes that allow students to recover credits. Students who do 
not are referred to on-site independent study or sent to Delta Continuation School. 

e school’s career center is open to all students and offers a variety of services. e 
college center provides students with information and services. A Safe School 
therapist offers a -week course to help students who have gone through traumatic 
experiences. e school also has a migrant advisor who works with students whose 
families have been farm laborers, students supported by the PASS program which 
helps them gain credits. 

Sixty-seven percent of the student population is engaged in a club or sport, where 
they can find opportunities in leadership and service. 

e United Way and the school have partnered to create a pilot program for 
reading improvement that has improved the reading skills of  of the students in 
the program. 

e school uses college tutors in its tutoring program after school and in classes. 
ere is a total of  sections of AP classes and ten sections of Honors classes. A 
CAHSEE boot camp and prep courses are offered to those students who need extra 
support in passing the exam. 

  



Areas of strength 

� The creation of  a culture of  welcoming parents and students,  
primarily through the continuation of  Cafécito and Coffee 
with the Principal meetings  

� The campus renovations,  including the new swimming 
faci l ity,  upgrades to the football  f ield,  the multimedia 
building and renovations in the administration building and 
band room, adding to the beauty and culture of  the school  

Key issues  

� The common perception among students and parents that 
they need to be the ones to init iate communication, especially 
in the case of  struggling students fal l ing behind in a school 
they see as less proact ive than they need it  to be 

� Implementation of  the ‘School Pride ’  campaign to help with 
the appearance of  the school and eliminate the problem of 
trash on campus after  lunch 

� A need for more recognition of  student success,  especially 
academic success through campus publicity or through 
daytime or evening special  events  

Important evidence  

�  Self-Study document  
� Classroom observations  

� Dialogue with focus groups and stakeholders  

� Student work  

� Summary comments by staff  on representative student work  

� Extended dialogue with the Leadership Team  

� Dialogue with focus groups and key stakeholders  

  

  



Schoolwide Areas of Strength 

� The clear dedication of  the talented teaching staff  and its 
commitment to provide a quality education for all  students.  

� The school ’s strong administrative team that enjoys the 
support of  the stakeholders and district  off ice 

� Curriculum and opportunities for students to chal lenge 
themselves through a variety of  coursework in such areas as 
Advanced Placement,  Agriculture ,  and Business and others.  

� Notable programs inc luding vocational education courses 
that offer a variety of  real world applications and experiences 
for all  students and the successes of  the Freshman Academy 
and Student mentoring program 

� The use of  col laborative learning communit ies to implement 
programs such as the Freshman Academy and senior mentors 
from Introduction to Education and department revision and 
administration of  C F A’s  

� The success and continuation of  Cafécito and Coffee with the 
principal meetings 

� The intensive rebui lding of  the campus including the pool,  
football  f ie ld,  multimedia building and renovations in the 
administration bui lding and band room 

Schoolwide Key Issues 

� Staff  assumption of  responsibility for developing a culture of  
high expectations 

� Building the capacity of  the school ’s  teacher leaders to 
accomplish educational goals and to take ownership of  the 
action plan 

� The use of  desegregated data to evaluate curriculum and 
program effectiveness  as wel l  as student achievement 

� The establishment of  a more formalized school-wide 
approach toward implementing and sharing instructional 
activit ies that increase student achievement  

� Staff  use of  the school ’s  vision, mission and learner outcomes 
to create and institute  school-wide assessment init iatives to 
implement the Common Core  

� The need for a clearly  articulated, long-range, and focused 
program of professional development  

  



Chapter V: Ongoing School Improvement 

The Schoolwide Action Plan 

e current draft of the action plan addresses: 

� Reading/language arts and mathematics skills 

� e school’s graduation rate 

� Communication among the district office, administration, staff, students, and 
parents 

School Improvement Issues 

e proposed Action Plan addresses issues of immediate concern to the students, 
staff, and school community—raising standardized test scores and increasing the 
graduation rate. During the visit the Leadership Team clarified those aims to specify 
that the actual goal is the increase in student achievement that will produce those 
results. Gratifyingly, the third piece speaks to the need for communication. e 
Visiting Committee observed frequent fragmentation of efforts with numerous 
teachers feeling on their own in bringing students to success on the school’s common 
formative assessments, some of which appear more summative than formative. e 
Committee also saw clear signs of occasional professional doubt among groups on 
campus. ose observations had a strong impact on the Committee’s identification of 
schoolwide key issues. 

e Action Plan needs further refinement, work the Leadership Team and 
administration have expressed a willingness to continue. e Committee is heartened 
by the positive attitude the school expresses toward building a plan firmly based on 
the school’s schoolwide learner outcomes. It encourages the development of the plan 
into one that staff and students can use as a constant road map to define where they 
are going and why as well as how their journey is progressing. e plan needs 
attention to the articulation of the specific relationships of its steps to the 
enhancement of student learning and the assessment of that enhancement. e plan 
in its current state is silent on the resources necessary to carry out the plan, but the 
Committee is convinced that those modest resources are available to the school and 
the district.  

  



If there exists an impediment, it lies in the unclear commitment to the plan among 
the groups at the school and in confused responsibility. e school’s self-study 
recognizes that “there are no processes in place to endure regular examination of the 
action plan…. Staff hopes that the action plan created, Task  of the WASC planning 
process, will incorporate regular review of the school Vision, Mission, and ESLRs.” 
at no such review appears brings up the question of the staff’s involvement with the 
plan. “Typically,” the self-study continues, “administration scurries to coordinate FOL 
groups to gather data, write the report, create the action plan, and survive the 
visitation. Once the WASC process and visitation is over, action plans are put on the 
shelf until the next administration takes the school leadership [reins]. Staff has 
witnessed this cycle through the past four administrations. Currently, short-range 
goals drive planning….” e Committee concurs and has included in its schoolwide 
key issues the need for teacher leaders to “take ownership of the action plan.” 

e school has made exceptional gains in parent involvement, especially during the 
past two years. It has also introduced pacing guides for core classes. But the rest of the 
recommendations and action plan items from  and  seem to have been put 
aside. In fact the first piece of the action plans of , , and  are nearly 
identical. Personalized learning plans for students were listed as “under development” 
in  and . In  a plan, or at least a check list of graduation and college 
requirements, had just been introduced to freshmen.  

is Committee, though, has been heartened by interviews with the new 
superintendent, who has a clear and articulated vision for the school and the new 
assistant superintendent, himself a member of two previous WASC visiting 
committees to the school. ey, along with the site administration and a good deal of 
the staff, are intent on putting into place systems and strategies not dependent on 
specific personnel. Turnover, especially in administration, seems to have increased 
noticeably statewide over the past decade and ought not be used as an explanation for 
inaction. 

e Visiting Committee is cautiously optimistic that the positive changes 
implemented by the new site administration will continue and that the entire staff can 
work in a positive, collegial, and consistent fashion to refine the action plan into a 
useful and detailed but flexible guide. e Committee is convinced that Santa Maria 
High School is close to being 
able to identify, implement, and 
evaluate ways to continue to 
enhance student learning as it 
builds on the many strengths of 
the current staff and on its long 
history and rich traditions. 
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